

Year 2: Spring	                         	Our Learning Leaves Curriculum – Music
	
	Required prior knowledge
	Knowledge to be explicitly taught
	How knowledge will be built upon

	Substantive knowledge	Comment by Neil Owens: Substantive knowledge is by far the easier to explain. It’s basically the specific, factual content for the subjects, which must be connected into a careful sequence. Let’s look at an example:
Geography
Tsunamis occur most often in the Pacific Ocean. 
If this fact was taught in isolation, it would raise more questions than it answered. For example, what exactly is a tsunami? What causes tsunamis? What and where is the Pacific Ocean? 
In order for this fact to make sense and add to their learning, the missing pieces in the pupil’s learning would need to be in place. This substantive knowledge requires prior knowledge in order to make sense of that particular fact. Locating where tsunamis are most prevalent does not teach them what a tsunami actually is. 
American philosopher, Joseph Jackson Schwab (1909-1988), explained the notion of the “structure” of a discipline as the building blocks that reflect the central concepts in a discipline, and how they connect with one another.
Schwab argued that teachers need to understand the structure of a discipline to help students acquire new knowledge and skills i.e. Concept A must come before Concept B in order for pupils to connect, understand and ‘build’ their learning i.e. progress. 
	Tempo 
The tempo dictates how fast or slow a piece of music or a song is performed. (Y1 Spr)


Timbre
Describes what a sound actually sounds like. It is what makes two musical instruments sound different from each other. (Y1 Spr)

Performance
The last step in the musical process, where musical ideas are delivered to the listener. (Y1 Spr)
	Response to Music
The tempo, texture, dynamics and timbre of a piece of music or a song can create different moods for the listener.


Musical Mood
Different instruments or types of voices can be chosen to suit the intended mood or style of a piece of music or song.


Improvisation
The act of creating music spontaneously, without using any written notation.
	Tempo
The tempo of a piece of music has a name dependent on speed; ie ‘allegro’ or ‘adagio’. (Y3 Spr)

Timbre
Different wind instruments have different sounds and characteristics. (Y3 Aut)


Performer
A performer should have an awareness of the composers intentions, including dynamics.

	Disciplinary knowledge	Comment by Neil Owens: Disciplinary knowledge is best described as the action taken within a particular subject to gain knowledge i.e. how we gain substantive knowledge. For example, in history this might mean using evidence to construct a claim. Meanwhile, in science it might mean testing hypotheses. In music, it might mean reading and writing notation. As you can see, it really is quite distinct within each domain.
So, is disciplinary knowledge just another name for subject specific procedural knowledge (knowing how to, as opposed to knowing what), which when put into practice becomes skill building?
Well, there is clearly some overlap, as skill is best thought of as expertise borne out of the learning and involves the application of substantive knowledge. Expertise in a given domain is essentially what disciplinary knowledge is all about.
	Tempo
I can recognise changes in tempo within a piece of music or a song. (Y1 Spr)

Timbre
I can use musical vocabulary to describe sound. (Y1 Spr)

Performance
I can use my voice to speak, sing and chant. (Y1 Spr)
	Response to Music
I can recognise how the elements of a piece of music make me feel.


Musical Mood
I can choose sounds that create an effect.


Improvisation
I can improvise using instruments or my voice around a given theme/mood.
	Tempo
I can create a storm composition, demonstrating a variation in tempo. (Y3 Spr)

Musical Mood
I can perform to create a storm using untuned percussion, dynamics and temp. (Y3 Aut)

Improvisation
I can use djembe drums to improvise rhythm (Y3 Sum)

	Key Drivers	Comment by Neil Owens: Our drivers 'drive' our curriculum forward - we should make explicit reference to how and why we have chosen the knowledge around these. 
Culture and Diversity - which helps pupils to develop enquiring minds about the wider world
Environment and Community - which helps to instil in our pupils a respect for our environment and for our local and wider communities
Creative arts and physical development - which helps our pupils to express themselves and excel as holistic learners.
Learning to learn  - which helps pupils to concentrate and focus and build resilience as learners
	Culture and Diversity - which helps pupils to develop enquiring minds about the wider world
Musicians and Composers from different countries, genders and periods of time are focused on within music.
Composer: John Cage (1912-1992) – Male, American Composer and pioneer of non-standard use of musical instruments.

Environment and Community - which helps to instil in our pupils a respect for our environment and for our local and wider communities
Children are taught about different music traditions within different countries as well as their own.
Term focus: Focus on Gustav Holst, local Composer who’s music supports the topic of ‘What’s Out There?’

Creative arts and physical development - which helps our pupils to express themselves and excel as holistic learners.
Through music, children can express themselves through their use of instruments and their voices, as well as their physical response and movement to music.
Physical Development: Recorder Lesson Series. Fine Motor control and finger formation.

Learning to learn - which helps pupils to concentrate and focus and build resilience as learners
Music is often used to support learning, particularly using songs and ditties. Music can be used to support memory and neural development and mindfulness opportunities.
Across the curriculum: English/Art – Musical Storyboarding based on John Cage graphic notation. 
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